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The IB learner pro�le represents 10 attributes valued by IB World Schools. We believe these attributes, and others 
like them, can help individuals and groups become responsible members of local, national and global communities.

We nurture our curiosity, developing skills for inquiry and 
research. We know how to learn independently and with others. 
We learn with enthusiasm and sustain our love of learning 
throughout life.

We develop and use conceptual understanding, exploring 
knowledge across a range of disciplines. We engage with issues 
and ideas that have local and global signi�cance. 

We use critical and creative thinking skills to analyse and take 
responsible action on complex problems. We exercise initiative in 
making reasoned, ethical decisions.

We express ourselves con�dently and creatively in more than one 
language and in many ways.  We collaborate e�ectively, listening 
carefully to the perspectives of other individuals and groups.

We act with integrity and honesty, with a strong sense of 
fairness and justice, and with respect for the dignity and rights 
of people everywhere. We take responsibility for our actions 
and their consequences.

We critically appreciate our own cultures and personal histories, 
as well as the values and traditions of others. We seek and evaluate 
a range of points of view, and we are willing to grow from the 
experience.

We show empathy, compassion and respect. We have a 
commitment to service, and we act to make a positive di�erence 
in the lives of others and in the world around us.

We understand the importance of balancing di�erent aspects of 
our lives—intellectual, physical, and emotional—to achieve 
well-being for ourselves and others. We recognize our interde-
pendence with other people and with the world in which we live.

We thoughtfully consider the world and our own ideas and expe-
rience. We work to understand our strengths and weaknesses in 
order to support our learning and personal development.

We approach uncertainty with forethought and determination; 
we work independently and cooperatively to explore new ideas 
and innovative strategies. We are resourceful and resilient in the 
face of challenges and change.

IB learner profile
The aim of all IB programmes is to develop internationally minded people who, recognizing their common 
humanity and shared guardianship of the planet, help to create a better and more peaceful world.

As IB learners we strive to be:

TH
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IB mission statement
The International Baccalaureate aims to develop inquiring, knowledgeable and caring young people who 
help to create a better and more peaceful world through intercultural understanding and respect.

To this end the organization works with schools, governments and international organizations to develop 
challenging programmes of international education and rigorous assessment.

These programmes encourage students across the world to become active, compassionate and lifelong 
learners who understand that other people, with their differences, can also be right.
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Personal, social and physical education in the Primary 
Years Programme

Beliefs and values in personal, social and physical 
education

A curriculum designed to equip students for the challenging world of the 
twenty-first century needs to ensure that students develop as people who take 
increasing responsibility for their own physical wellbeing, their own learning, 
their own relationships with others and their role in the local, national and 
global community.

Victorian Essential Learning Standards, Victorian Curriculum and Assessment 
Authority, Victoria, Australia (2008)

In the PYP, personal, social and physical education (PSPE) is concerned with the individual’s well-being 
through the promotion and development of concepts, knowledge, attitudes and skills that contribute 
to this well-being. Well-being is intrinsically linked to all aspects of a student’s experience at school and 
beyond. It encompasses physical, emotional, cognitive, spiritual and social health and development, and 
contributes to an understanding of self, to developing and maintaining relationships with others, and to 
participation in an active, healthy lifestyle.

PSPE is integral to learning and teaching in the PYP and is embodied in the IB learner profile that permeates 
the programme and represents the qualities of internationally minded students and effective lifelong 
learners. As lifelong learners we strive to make sense of our lives and the world around us by constructing 
meaning, exploring concepts and revising understandings. Lifelong learners adopt a positive attitude 
to learning, develop and apply strategies for critical and creative thinking, engage in inquiry, make 
connections, and apply new learning and skills in different contexts. In order to become successful learners, 
it is necessary for students to feel empowered by their learning, to value and take responsibility for their 
learning, to demonstrate resilience and to develop independence. Such learners are able to reflect on 
themselves, their experiences, and the process of learning in order to support personal growth and their 
ongoing commitment to personal, social and physical well-being.

The development of a student’s well-being can be implicitly and explicitly addressed through all areas of the 
PYP curriculum. Therefore, every teacher has a responsibility to support each student’s personal, social and 
physical development through all learning engagements both within and outside the programme of inquiry.

The IB learner profile is integral to learning and teaching in the PYP because it represents the qualities of 
effective learners and internationally minded students. The learner profile, together with the other elements 
of the programme—knowledge, concepts, skills and action—informs planning and teaching in PSPE.
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Effective PSPE practice
PSPE is an integral part of students’ everyday life at school and at home. It is an essential part of the curriculum 
and, as students engage with it across and between the subjects, they come to a deeper understanding 
of its relevance and applicability to their everyday lives. Appropriate attitudes and behaviours are also 
modelled within the school and the school community. Students learn best when the learning experiences 
they engage with provide them with the motivation to achieve their personal goals. PSPE promotes 
transdisciplinary learning through the transdisciplinary themes, the learner profile and all elements of the 
programme. Schools that have local and/or national curriculum requirements should articulate how best 
these can be incorporated into their planning and teaching of PSPE.

Including PSPE in an integrated approach to the curriculum guides the students’ learning process in all 
the subjects and beyond school. This approach provides opportunities for collective and coordinated 
implementation that can be communicated, understood and undertaken by the whole school community. 
PSPE offers an effective vehicle for opening up healthy dialogue between school and home. In this way, 
school and home may function as partners in education, making learning more relevant to the child and, 
therefore, more effective and enduring.

Regardless of whether aspects of PSPE are being taught within or outside the programme of inquiry, 
purposeful inquiry is still considered the principal way in which students learn. The starting point for all 
learning should always be the students’ prior experience and current understanding. When teachers plan 
learning experiences that enable students to develop personally, socially and physically, students are able 
to make connections, apply learning, and transfer conceptual understanding to new situations. Carefully 
selected children’s literature can provide useful support to learning and teaching about PSPE. Stories and 
poems can be read to introduce new areas of learning or to provide a prompt for discussion among the 
students. Many of the attributes of the IB learner profile are clearly visible in a range of children’s literature, 
and students are encouraged to recognize these attributes, as well as the attitudes, in the characters of the 
literature selected.

Physical education in a PYP school should be more than just student participation in sports and games. 
Its purpose should be to develop a combination of transferrable skills promoting physical, intellectual, 
emotional and social development; to encourage present and future choices that contribute to long-
term healthy living; and to understand the cultural significance of physical activities for individuals and 
communities. Therefore, in the PYP, there should be specific opportunities for learning about movement 
and through movement in a range of contexts. Students of all abilities are challenged to improve their 
movement skills, but they are also supported and encouraged to enjoy physical activity and see it as part of 
a healthy and active lifestyle with connections to other areas of the curriculum and community.

A PYP teacher’s personal knowledge of PSPE is of key importance. What teachers themselves understand 
shapes which resources they choose, what learning experiences they design and how effectively they are 
able to support the development of each student’s well-being. The teacher’s own interest is maintained, 
and understanding developed, through regular professional development, reading of professional journals 
and, especially, through regular contact with colleagues who share their commitment to teaching PSPE 
through inquiry. Commercially available resources should be carefully evaluated in order to ensure that they 
meet the needs of the teacher and the students, and the requirements of the programme.

The role of PSPE in the programme of inquiry
In the PYP, there will be opportunities for the development of personal, social and physical well-being 
through the relevant, realistic context of the units of inquiry as well as through learning and teaching 
experiences in other areas of the curriculum. Teachers have a responsibility to help students to make explicit 
connections between different aspects of their learning. Students need opportunities to identify and 
reflect on “big ideas” within and between the different strands of PSPE, the transdisciplinary themes, and 
other subjects. The role of inquiry in PSPE is important as students engage in building understandings that 
contribute to their well-being and their success as lifelong learners.
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It is acknowledged that in many schools, single-subject teachers take responsibility for the physical 
component of PSPE. It is vital that these single-subject teachers see themselves primarily as PYP teachers 
who teach physical education, and in so doing contribute to the overall outcomes of a transdisciplinary 
programme.

To ensure a cohesive educational experience for students, a PYP school has a responsibility to ensure 
that there are regular opportunities for collaboration between single-subject teachers and homeroom/
classroom teachers. This collaboration includes the development and review of the school’s programme of 
inquiry as well as planning, teaching and reflecting on units of inquiry where meaningful connections to 
physical education can be made. The following models provide examples of how to strengthen the role of 
physical education within the PYP.

•	 Developing or supporting a unit within the programme of inquiry: Whenever appropriate, 
physical education teachers should be involved in collaborative planning to plan, teach, assess and 
reflect on the units of inquiry.

•	 Preparing for or following on from a unit within the programme of inquiry: The direct teaching of 
physical education in a unit of inquiry may not always be feasible but, where appropriate, introductory 
or follow-up learning experiences may be useful to help students make connections between the 
different aspects of the curriculum. Physical education teachers may plan and teach activities or 
experiences that prepare students for participation in a unit of inquiry. Following on from a unit, 
students may demonstrate their understanding of the central idea in a physical education context.

•	 Independent inquiry: There may be times when teachers will be teaching aspects of physical 
education independent of the programme of inquiry using purposeful inquiry. At such times, teachers 
should structure their learning and teaching through the use of the PYP planning process. Teachers 
should ensure that authentic connections are made while maintaining the integrity and essential 
character of learning in, through and about physical education. If undertaking an inquiry outside the 
programme of inquiry, teachers should still recognize that the same philosophy and pedagogy must 
underpin their planning and teaching of the subject.

The emphasis in any unit of work, whether it is within the programme of inquiry or not, should be on seeking 
a balance between acquisition of essential knowledge and skills, development of conceptual understanding, 
demonstration of constructive attitudes, and taking responsible action.

To be effective, PSPE should be thoughtfully planned for and yet have the flexibility to include spontaneous 
student-driven inquiries that are not directly related to any planned units. These are valuable learning and 
teaching opportunities in themselves and provide teachers and students with the opportunity to apply the 
pedagogy of the PYP to authentic, of-the-moment situations.

All teachers working with PYP students (including the homeroom/classroom teacher and single-subject 
teachers) will find that the strands identified as part of PSPE will be relevant to the transdisciplinary 
programme of inquiry as well as to subject-specific inquiries. It is therefore imperative that all teachers in a 
PYP school are familiar with the area of PSPE and understand their role in the development of each student’s 
well-being.
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How PSPE practices are changing
Guided inquiry is the main approach to learning and teaching PSPE in the PYP.

As an aid to reflection, the following set of examples of effective practice has been produced.

How are personal and social education practices changing?

Increased emphasis on: Decreased emphasis on:

concept-driven and transdisciplinary teaching 
taking place both inside and outside the 
programme of inquiry

teaching an isolated subject or topic

every teacher as a personal and social education 
teacher

the class or homeroom teacher as the sole 
personal and social education teacher

flexible inquiries including issues initiated by the 
students

rigid, set courses of study

different cultural, religious or social perspectives; 
celebrating differences

one cultural, religious or social perspective

personal and social education activities taking 
place throughout the school

personal and social education activities taking 
place only inside the classroom

parents’ involvement in personal and social 
education learning experiences and issues

parents not being informed about personal and 
social education issues, or not being invited to 
participate in personal and social education 
learning experiences

empowered students taking action, with the 
teacher modelling behaviour

teaching about responsibility and the need to take 
action

discovering students’ prior or existing beliefs, 
questions and concerns

instruction based on grade levels and preparation 
for the next academic year

challenging students to find applications for, and 
take action on, what they have learned

students simply learning facts and skills

the idea that what is or feels right for one person is 
not always right for another person.

the idea that one answer or feeling is right for 
everyone.

How are physical education practices changing?

Increased emphasis on: Decreased emphasis on:

learning that focuses on students constructing 
meaning, and expanding and deepening their 
knowledge of concepts and their understanding 
of the world

skill acquisition, a game or a sport as an end in 
itself

teachers of physical education viewed (and 
viewing themselves) as PYP teachers

physical education teachers seen as solely single-
subject teachers
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How are physical education practices changing?

Increased emphasis on: Decreased emphasis on:

skills learned, practised and applied in the context 
of inquiry

skills learned and practised in isolation

rigorous activities directly linked to the concepts 
and driving questions of the inquiry

activities of superficial value; activities that are 
included only because they are fun

development of cooperative skills acquisition of physical skills

engaging students at their own level activities favouring skilled students

assessment/achievement based on the learner 
profile.

assessment/achievement based on skill level.

Knowledge and skills in PSPE
PSPE provides the models, processes and vocabulary for handling social and personal issues, and ensuring 
health and well-being. Students are prepared to address moral issues in their lives and act upon a set of 
positive values such as appreciation, empathy and respect. They should be given guidance to help develop 
positive attitudes and behaviours in order to meet challenges, make healthy lifestyle choices, and serve as 
responsible, respectful members of society. This guidance should be specific, explicit and continuous, and 
should take place in a non-threatening environment.

Owing to the fact that well-being can be intrinsically linked to all aspects of a student’s experience at school 
and beyond, PSPE should be included throughout the curriculum, wherever applicable, and in particular 
through opportunities found in units of the programme of inquiry.

The development of overall well-being is defined through three common strands that have relevance to 
all teachers: identity, active living and interactions. These strands are concept-driven and have been 
designed to interact with each other, working together to support the overall development of students.

PSPE strands

What do we want students to know?
Identity An understanding of our own beliefs, values, attitudes, experiences and 

feelings and how they shape us; the impact of cultural influences; the 
recognition of strengths, limitations and challenges as well as the ability to 
cope successfully with situations of change and adversity; how the learner’s 
concept of self and feelings of self-worth affect his or her approach to learning 
and how he or she interacts with others.

Related concepts: autonomy, character, diversity, ethnicity, fulfillment, 
gender, heritage, image, initiative, perseverance, resilience, self-regulation, 
sexuality, spirituality, trust.
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Active living An understanding of the factors that contribute to developing and maintaining 
a balanced, healthy lifestyle; the importance of regular physical activity; 
the body’s response to exercise; the importance of developing basic motor 
skills; understanding and developing the body’s potential for movement and 
expression; the importance of nutrition; understanding the causes and possible 
prevention of ill health; the promotion of safety; rights and the responsibilities 
we have to ourselves and others to promote well-being; making informed 
choices and evaluating consequences, and taking action for healthy living now 
and in the future.

Related concepts: aesthetics, biomechanics, body control, body form, 
challenge, competition, energy, f lexibility, f low, growth, goal setting, 
improvement, leisure, mastery, overload, physiology, power, rest, spatial 
awareness, strength and endurance, stress.

Interactions An understanding of how an individual interacts with other people, other 
living things and the wider world; behaviours, rights and responsibilities of 
individuals in their relationships with others, communities, society and the 
world around them; the awareness and understanding of similarities and 
differences; an appreciation of the environment and an understanding of, 
and commitment to, humankind’s responsibility as custodians of the Earth for 
future generations.

Related concepts: belonging, citizenship, community, conflict, conformity, 
control, culture, discrimination, fair play, interdependence, justice, leadership, 
peace, preservation, reparation, safety, stereotype, team work.

Related concepts: While the key concepts have been identified, related concepts could provide further 
links to the transdisciplinary programme of inquiry or further understanding of the subject. Here, examples 
of some possible related concepts have been provided for each of the strands. Schools may choose to 
develop their own related concepts.

All curriculum areas provide an opportunity to utilize the approaches to learning. The PSPE component of 
the curriculum also provides opportunities for students to:

•	 reflect on the development of his/her own personal, social and physical well-being

•	 develop and apply strategies to help manage situations of change and adversity

•	 work towards achieving personal goals

•	 master new skills and techniques in a variety of physical activities

•	 develop strategies to improve individual and team performance in physical activities

•	 understand the factors that contribute to a healthy lifestyle

•	 use cooperative behaviours in order to function as part of a group or team

•	 reflect on interactions with other people, other living things and the wider world

•	 appreciate the interdependent relationships between humans, other living things and the 
environment.

Guidance for teachers of physical education
In addition to the transdisciplinary programme of inquiry that provides authentic learning contexts for the 
development of well-being, it is acknowledged that many schools will develop an ongoing, balanced physical 
education programme. If this is the case, teachers are encouraged to draw on conceptual understandings 
from all three strands in order to provide meaningful, connected learning experiences for students.
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The contexts selected for learning through and about movement will be different for each school, and will 
depend on factors such as the prior knowledge and experiences of the students; the host country of the 
school; the particular physical activities that are valued in the school and local community; the resources 
available to the school; and the kinds of experiences that the school believes will encourage present and 
future choices that will lead to an active healthy lifestyle. Regular exposure to all kinds of physical learning 
experiences will enable students to make informed choices throughout their lives. A balanced curriculum 
would include the following types of experiences.

•	 Individual pursuits: The development of basic motor skills and the body’s capacity for movement 
through locomotor and manipulative skills and/or experiences; the techniques, rules and purpose of a 
range of athletic activities (for example, track and field, swimming, skating, skiing); recognizing a high 
level of achievement and how to improve a performance.

•	 Movement composition: Recognizing that movements can be linked together and refined to create 
a sequence of aesthetic movements. Movements can be in response to stimuli or performance 
elements and/or criteria and can communicate feelings, emotions and ideas (for example, gymnastics, 
dance*, martial arts).

•	 Games: Recognizing the challenges presented by games; the importance of manipulating space; the 
categorizing of games; identifying and developing appropriate skills and strategies; recognizing the 
importance of rules and how they define the nature of a game; modifying existing games and creating 
new games; teamwork.

•	 Adventure challenges: A variety of tasks requiring the use of physical and critical-thinking skills by 
individuals and/or groups; challenges that require groups to work together collaboratively in order 
to solve problems and accomplish a common goal; recognizing the role of the individual in group 
problem solving.

•	 Health-related fitness: Recognizing and appreciating the importance of maintaining a healthy 
lifestyle; the body’s response to exercise including the interaction of body systems and the 
development of physical fitness.

*Please note: The PYP Arts scope and sequence includes conceptual understandings and learning 
outcomes that relate specifically to dance. When the physical education programme includes dance 
or other creative movement experiences as a context for learning, teachers should refer to Personal, 
social and physical education scope and sequence as well as Arts scope and sequence to inform planning 
and teaching.

Key concepts in the PYP: What do we want students 
to understand about PSPE?
Central to the philosophy of the PYP is the principle that guided inquiry is a powerful vehicle for learning 
that promotes meaning and understanding, and challenges students to engage with significant ideas. 
Hence in the PYP there is also a commitment to a concept-driven curriculum as a means of supporting 
that inquiry. There are clusters of ideas that can usefully be grouped under a set of overarching concepts, 
each of which has major significance within and across subjects, regardless of time or place.

These key concepts are one of the elements of the PYP framework. It is accepted that these are not, in any 
sense, the only concepts worth exploring. Taken together they form a powerful curriculum component that 
drives the teacher- and/or student-constructed inquiries that lie at the heart of the PYP curriculum.
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When viewed as a set of questions, the concepts form a research tool that is manageable, open-ended 
and more readily accessible to students. It is these questions, used flexibly by teachers and students when 
planning an inquiry-based unit, that shape that unit, giving it direction and purpose.

The following table explains each concept from both the generic perspective and the PSPE perspective.

Concept Generic perspective PSPE perspective

Form 
What is it like?

Everything has a form with 
recognizable features that 
can be observed, identified, 
described and categorized.

The features of personal, social 
and physical development, 
including feelings, beliefs, 
behaviours and movements, 
can be observed, identified and 
described.

Function 
How does it work?

Everything has a purpose, a role 
or a way of behaving that can be 
investigated.

An examination of the feelings, 
beliefs and behaviours affecting 
our interactions with others and 
the environment.

Causation 
Why is it like it is?

Things do not just happen. 
There are causal relationships 
at work, and actions have 
consequences.

Our personal, social and physical 
well-being, as well as our 
relationships, are influenced 
by our feelings, beliefs and 
behaviours, and their causing 
factors.

Change 
How is it changing?

Change is the process of 
movement from one state to 
another. It is universal and 
inevitable.

The inevitable personal, social 
and physical development and 
change over time is influenced 
by intrinsic and extrinsic factors.

Connection 
How is it connected to other 
things?

We live in a world of interacting 
systems in which the actions of 
any individual element affect 
others.

An individual’s physical, emotional 
and social development is made 
up of interacting elements, 
including the behaviour of others 
and the environment.

Perspective 
What are the points of view?

Knowledge is moderated 
by perspectives. Different 
perspectives lead to different 
interpretations, understandings 
and findings. Perspectives may 
be individual, group, cultural or 
disciplinary.

Different perspectives of beliefs, 
feelings and behaviours lead to 
different understandings of the 
world, including participation 
in, and enjoyment of, physical 
activity.

Responsibility 
What is our responsibility?

People make choices based on 
their understandings, and the 
actions they take as a result do 
make a difference.

Informed and appropriate 
choices leading to responsible 
actions make a difference to our 
health, well-being, community 
and the environment.
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Examples of questions that illustrate the key concepts
The following table provides sample teacher/student questions that illustrate the key concepts, and that 
may help to structure or frame an inquiry. These examples demonstrate broad, open-ended questioning—
requiring investigation, discussion, and a full and considered response—that is essential in an inquiry-led 
programme.

Concept Sample student/teacher questions

Personal and social education Physical education

Form 
What is it like?

•	 Which important decisions 
have you made in the 
past?

•	 Who works in the school 
and what do they do?

•	 What are responsibilities?

•	 What is this movement 
like?

•	 What different shapes can 
you make on the floor 
using your body?

•	 What are the basic rules in 
this event/game?

Function 
How does it work?

•	 How do rules help us to 
play?

•	 How are minority groups 
treated by society?

•	 Who works in the school 
and what do they do?

•	 How do we collect and 
record results?

•	 How do you score points 
in your game?

•	 How does this movement 
work?

Causation 
Why is it like it is?

•	 How do you feel when 
things do not work out the 
way you had hoped?

•	 What things make you feel 
at home?

•	 What are the things that 
can harm your body?

•	 Why does your body 
change when you 
exercise?

•	 Why do people dance?

•	 Why do we need rules for 
this game?

Change 
How is it changing?

•	 What, if anything, would 
you change about how 
you work together?

•	 How have you changed 
since you were a baby?

•	 What could you change 
in your lifestyle to make it 
more balanced?

•	 What changes when you 
exercise?

•	 What could you change 
in your lifestyle to make it 
more balanced?

•	 How can you make 
yourself into different 
shapes?
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Concept Sample student/teacher questions

Personal and social education Physical education

Connection 
How is it connected to other 
things?

•	 What can we learn by 
playing?

•	 How is our classroom like 
a home?

•	 How are rights and 
responsibilities connected?

•	 What differences are 
there between running 
for speed and running for 
distance?

•	 How can you work as 
a group to achieve a 
common aim?

•	 How can your body 
movements show a mood, 
feeling or emotion?

Perspective 
What are the points of view?

•	 What is easy/difficult 
about working together?

•	 How can we understand 
other people’s points of 
view and help them to 
understand ours?

•	 How do people celebrate 
their birthdays?

•	 Which kind of balance 
equipment do you like to 
use best, and why?

•	 What is easy/difficult 
about working together?

•	 What can help you to 
improve your performance 
in this event/game?

Responsibility 
What is our responsibility?

•	 What can we do to help us 
stay safe?

•	 How can you be a 
responsible member of a 
group?

•	 What rights and 
responsibilities do I have 
as I grow and change?

•	 How can you ensure 
everybody has a chance 
to use his or her ideas and 
skills?

•	 How can you move around 
the space safely?

•	 Why is it important 
to warm up before 
exercising?

Overall expectations in PSPE
Personal, social and physical education scope and sequence aims to provide information for the whole school 
community of the learning that is going on in PSPE. It has been designed in recognition of the fact that 
learning is a developmental process and that the phases a learner passes through are not always linear or 
age related. For this reason the content is presented in continuums for each of the three strands of PSPE—
identity, active living, and interactions. For each of the strands there is a strand description and a set of 
overall expectations. The overall expectations provide a summary of the conceptual understandings and 
subsequent learning being developed in each phase within a strand.
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Learning continuums

Identity
An understanding of our own beliefs, values, attitudes, experiences and feelings and how they shape us; the 
impact of cultural influences; the recognition of strengths, limitations and challenges as well as the ability to 
cope successfully with situations of change and adversity; how the learner’s concept of self and feelings of 
self-worth affect their approach to learning and how they interact with others.

Overall expectations
Phase 1
Learners have an awareness of themselves and how they are similar and different to others. They can 
describe how they have grown and changed, and they can talk about the new understandings and abilities 
that have accompanied these changes. They demonstrate a sense of competence with developmentally 
appropriate daily tasks and can identify and explore strategies that help them cope with change. Learners 
reflect on their experiences in order to inform future learning and to understand themselves better.

Phase 2
Learners understand that there are many factors that contribute to a person’s identity and they have an 
awareness of the qualities, abilities, character and characteristics that make up their own identity. They 
are able to identify and understand their emotions in order to regulate their emotional responses and 
behaviour. Learners explore and apply different strategies that help them approach challenges and new 
situations with confidence.

Phase 3
Learners understand that a person’s identity is shaped by a range of factors and that this identity evolves 
over time. They explore and reflect on the strategies they use to manage change, approach new challenges 
and overcome adversity. They analyse how they are connected to the wider community and are open to 
learning about others. Learners use their understanding of their own emotions to interact positively with 
others. They are aware that developing self-reliance and persisting with tasks independently will support 
their efforts to be more autonomous learners.

Phase 4
Learners understand that the physical changes they will experience at different stages in their lives affect 
their evolving identities. They understand that the values, beliefs and norms within society can impact on 
an individual’s self-concept and self-worth. Learners understand that being emotionally aware helps them 
to manage relationships. They recognize and describe how a sense of self-efficacy contributes to human 
accomplishments and personal well-being. Learners apply and reflect on strategies that develop resilience 
and, in particular, help them to cope with change, challenge and adversity in their lives.
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Phase 1 Phase 2 Phase 3 Phase 4

Conceptual understandings
Each person is an individual.

As people grow and change they 
develop new skills, understandings and 
abilities.

Emotions, attitudes and beliefs 
influence the way we act.

Positive thoughts help us to develop a 
positive attitude.

Knowing how we are similar to and 
different from others helps shape our 
understanding of self.

Reflecting on our experiences helps us 
to understand ourselves better.

Developing independence builds 
self-worth¹ and personal responsibility.

Conceptual understandings
There are many factors that contribute 
to a person’s individual identity.

Understanding and respecting other 
peoples’ perspectives helps us to 
develop empathy.

Identifying and understanding our 
emotions helps us to regulate our 
behaviour.

A positive attitude helps us to overcome 
challenges and approach problems.

A person’s self-concept² can change 
and grow with experience.

Using self- knowledge³ allows us 
to embrace new situations with 
confidence.

Different challenges and situations 
require different strategies.

Conceptual understandings
A person’s identity evolves as a result of 
many cultural influences.

A person’s self-concept is influenced by 
how others regard and treat him or her.

Embracing and developing optimism 
helps us to have confidence in ourselves 
and our future.

Understanding ourselves helps us to 
understand and empathize with others.

Self-efficacy5 influences the way people 
feel, think and motivate themselves, 
and behave.

Reflecting on the strategies we use to 
manage change and face challenges 
helps us to develop new strategies to 
cope with adversity.

Increasing our self-reliance and 
persisting with tasks independently 
supports our efforts to be more 
autonomous.

Conceptual understandings
Many different and conflicting cultures 
influence identity formation.

The physical changes people 
experience at different stages in their 
lives affect their evolving identities.

Stereotyping or prejudging can lead to 
misconceptions and conflict.

The values, beliefs and norms of a 
society can impact on an individual’s 
self-concept and self-worth.

Being emotionally aware helps us to 
manage relationships and support each 
other.

A person’s self-worth is reinforced and 
reflected in engagement with and/or 
service to others.

A strong sense of self-efficacy enhances 
human accomplishments and personal 
well-being.

Coping with situations of change, 
challenge and adversity develops our 
resilience.
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Phase 1 Phase 2 Phase 3 Phase 4

Learning outcomes
Learners:

•	 identify themselves in relation to 
others (for example, family, peers, 
school class, ethnicity, gender)

•	 describe how they have grown 
and changed

•	 describe some physical and 
personal characteristics and 
personal preferences

•	 talk about similarities and 
differences between themselves 
and others

•	 identify their feelings and 
emotions and explain possible 
causes

•	 recognize that others have 
emotions, feelings and 
perspectives that may be different 
from their own

•	 identify and explore strategies 
that help them to cope with 
change

•	 identify positive thoughts and 
attitudes in themselves and others

•	 willingly approach and persevere 
with new situations

•	 reflect on their experiences 
in order to build a deeper 
understanding of self

Learning outcomes
Learners:

•	 describe similarities and 
differences between themselves 
and others through the 
exploration of cultures, 
appearance, gender, ethnicity, 
and personal preferences

•	 describe how personal growth has 
resulted in new skills and abilities

•	 explain how different experiences 
can result in different emotions

•	 identify feelings and begin to 
understand how these are related 
to behaviour

•	 express hopes, goals and 
aspirations

•	 solve problems and overcome 
difficulties with a sense of 
optimism

•	 examine possible strategies 
to deal with change, including 
thinking flexibly and reaching out 
to seek help

•	 recognize others’ perspectives 
and accommodate these to shape 
a broader view of the world

•	 identify and understand the 
consequences of actions

Learning outcomes
Learners:

•	 explain how a person’s identity is 
made up of many different things, 
including membership in different 
cultures, and that this can change 
over time

•	 examine different factors 
(heritable and non-heritable) that 
shape an identity (for example, 
gender, sexuality, nationality, 
language group)

•	 identify how their attitudes, 
opinions and beliefs affect the 
way they act and how those of 
others also impact on their actions

•	 recognize personal qualities, 
strengths and limitations

•	 analyse how they are connected 
to the wider community

•	 reflect on how they cope with 
change in order to approach and 
manage situations of adversity

•	 reflect on their own cultural 
influences, experiences, traditions 
and perspectives, and are open to 
those of others

•	 use understanding of their own 
emotions to interact positively 
with others

Learning outcomes
Learners:

•	 examine the complexity of their 
own evolving identities 

•	 recognize how a person’s identity 
affects self-worth

•	 recognize how a person’s identity 
affects how they are perceived by 
others and influences interactions

•	 analyse how society can influence 
our concept of self-worth (for 
example, through the media and 
advertising)

•	 identify how aspects of a person’s 
identity can be expressed through 
symbols, spirituality, dress, 
adornment, personal attitudes, 
lifestyle, interests and activities 
pursued

•	 analyse how assumptions can lead 
to misconceptions

•	 recognize, analyse and apply 
different strategies to cope with 
adversity

•	 accept and appreciate the 
diversity of cultures, experiences 
and perspectives of others

•	 identify causal relationships and 
understand how they impact on 
the experience of individuals and 
groups
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Phase 1 Phase 2 Phase 3 Phase 4

•	 demonstrate a sense 
of competence with 
developmentally appropriate 
daily tasks and seek support to 
develop independence.

•	 are aware of their emotions and 
begin to regulate their emotional 
responses and behaviour

•	 reflect on inner thoughts and 
self-talk4

•	 demonstrate a positive belief in 
their abilities and believe they can 
reach their goals by persevering.

•	 embrace optimism to shape 
a positive attitude towards 
themselves and their future

•	 explain how self-talk can influence 
their behaviour and their 
approach to learning

•	 motivate themselves intrinsically 
and behave with belief in 
themselves

•	 work and learn with increasing 
independence.

•	 use emotional awareness and 
personal skills to relate to and 
help others

•	 identify how their self-knowledge 
can continue to support the 
growth and development of 
identity

•	 understand the role of and 
strategies for optimism in the 
development of their own well-
being

•	 analyse self-talk and use it 
constructively

•	 embrace a strong sense of self-
efficacy that enhances their 
accomplishments, attitudes and 
personal well-being.

1.	 Self-worth: the view that individuals have of themselves and their perceptions of their own worth (positive or negative) as a person.

2.	 Self-concept: an idea of the self constructed from the beliefs a person holds about himself or herself.

3.	 Self-knowledge: the knowledge a person has of his or her own qualities, abilities, character and characteristics.

4.	 Self-talk: describes thoughts that an individual has, as if in dialogue with himself or herself; these thoughts can have an impact on an individual’s emotions, actions and 
behaviour.

5.	 Self-efficacy: the knowledge a person has of his or her own skills and abilities to perform in a certain manner to attain certain goals.
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Interactions
An understanding of how an individual interacts with other people, other living things and the wider 
world; behaviours, rights and responsibilities of individuals in their relationships with others, communities, 
society and the world around them; the awareness and understanding of similarities and differences; an 
appreciation of the environment and an understanding of, and commitment to, humankind’s responsibility 
as custodians of the Earth for future generations.

Overall expectations
Phase 1
Learners interact, play and engage with others, sharing ideas, cooperating and communicating feelings in 
developmentally appropriate ways. They are aware that their behaviour affects others and identify when 
their actions have had an impact. Learners interact with, and demonstrate care for, local environments.

Phase 2
Learners recognize the value of interacting, playing and learning with others. They understand that 
participation in a group can require them to assume different roles and responsibilities and they show 
a willingness to cooperate. They nurture relationships with others, sharing ideas, celebrating successes 
and offering and seeking support as needed. Learners understand that responsible citizenship involves 
conservation and preservation of the environment.

Phase 3
Learners understand that group work can be enhanced through the development of a plan of action 
and through identifying and utilizing the strengths of individual group members. Learners reflect on 
the perspectives and ideas of others. They understand that healthy relationships are supported by the 
development and demonstration of constructive attitudes towards other people and the environment.

Phase 4
Learners understand that they can experience intrinsic satisfaction and personal growth from interactions 
with others in formal and informal contexts. They understand the need for developing and nurturing 
relationships with others and are able to apply strategies independently to resolve conflict as it arises. They 
recognize that people have an interdependent relationship with the environment and other living things 
and take action to restore and repair when harm has been done.

Please note: The term “group” has been used throughout this continuum. Depending on the context 
for learning, “group” could refer to a team, a family group, the whole class, smaller work groups, 
social groups and play groups.
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Le

ar
ne

rs
:

•	
va

lu
e 

in
te

ra
ct

in
g,

 p
la

yi
ng

 a
nd

 
le

ar
ni

ng
 w

ith
 o

th
er

s

•	
di

sc
us

s 
an

d 
se

t g
oa

ls
 fo

r g
ro

up
 

in
te

ra
ct

io
ns

•	
co

op
er

at
e 

w
ith

 o
th

er
s

•	
as

k 
qu

es
tio

ns
 a

nd
 e

xp
re

ss
 

w
on

de
rin

gs

Le
ar

ni
ng

 o
ut

co
m

es
Le

ar
ne

rs
:

•	
re

co
gn

iz
e 

th
at

 c
om

m
itt

in
g 

to
 

sh
ar

ed
 g

oa
ls

 in
 g

ro
up

 s
itu

at
io

ns
 

im
pr

ov
es

 in
di

vi
du

al
 a

nd
 s

ha
re

d 
ex

pe
rie

nc
es

 a
nd

 o
ut

co
m

es

•	
id

en
tif

y 
in

di
vi

du
al

 s
tr

en
gt

hs
 th

at
 

ca
n 

co
nt

rib
ut

e 
to

 s
ha

re
d 

go
al

s

Le
ar

ni
ng

 o
ut

co
m

es
Le

ar
ne

rs
:

•	
re

fle
ct

 c
rit

ic
al

ly
 o

n 
th

e 
ef

fe
ct

iv
en

es
s 

of
 th

e 
gr

ou
p 

du
rin

g 
an

d 
at

 th
e 

en
d 

of
 th

e 
pr

oc
es

s

•	
bu

ild
 o

n 
pr

ev
io

us
 e

xp
er

ie
nc

es
 to

 
im

pr
ov

e 
gr

ou
p 

pe
rf

or
m

an
ce

•	
in

de
pe

nd
en

tly
 u

se
 d

iff
er

en
t 

st
ra

te
gi

es
 to

 re
so

lv
e 

co
nf

lic
t



Learning continuums

Personal, social and physical education scope and sequence20

Ph
as

e 
1

Ph
as

e 
2

Ph
as

e 
3

Ph
as

e 
4

•	
as

k 
qu

es
tio

ns

•	
ce

le
br

at
e 

th
e 

ac
co

m
pl

is
hm

en
ts

 o
f 

ot
he

rs

•	
re

ac
h 

ou
t f

or
 h

el
p 

w
he

n 
it 

is
 

ne
ed

ed
 fo

r t
he

m
se

lv
es

 o
r o

th
er

s

•	
id

en
tif

y 
w

he
n 

th
ei

r a
ct

io
ns

 h
av

e 
im

pa
ct

ed
 o

n 
ot

he
rs

•	
ta

lk
 a

bo
ut

 th
ei

r i
nt

er
ac

tio
ns

 w
ith

 
th

e 
en

vi
ro

nm
en

t.

•	
re

co
gn

iz
e 

th
e 

di
ff

er
en

t g
ro

up
 

ro
le

s 
an

d 
re

sp
on

si
bi

lit
ie

s

•	
as

su
m

e 
re

sp
on

si
bi

lit
y 

fo
r a

 ro
le

 in
 

a 
gr

ou
p

•	
ce

le
br

at
e 

th
e 

ac
co

m
pl

is
hm

en
t o

f 
th

e 
gr

ou
p

•	
sh

ar
e 

id
ea

s 
cl

ea
rly

 a
nd

 c
on

fid
en

tly

•	
se

ek
 a

du
lt 

su
pp

or
t i

n 
si

tu
at

io
ns

 o
f 

co
nf

lic
t

•	
re

fle
ct

 o
n 

th
e 

pr
oc

es
s 

of
 

ac
hi

ev
em

en
t a

nd
 v

al
ue

 th
e 

ac
hi

ev
em

en
ts

 o
f o

th
er

s

•	
un

de
rs

ta
nd

 th
e 

im
pa

ct
 o

f t
he

ir 
ac

tio
ns

 o
n 

ea
ch

 o
th

er
 a

nd
 th

e 
en

vi
ro

nm
en

t.

•	
de

ve
lo

p 
a 

sh
ar

ed
 p

la
n 

of
 a

ct
io

n 
fo

r g
ro

up
 w

or
k 

th
at

 in
co

rp
or

at
es

 
ea

ch
 in

di
vi

du
al

’s 
ex

pe
rie

nc
es

 a
nd

 
st

re
ng

th
s

•	
ad

op
t a

 v
ar

ie
ty

 o
f r

ol
es

 fo
r t

he
 

ne
ed

s 
of

 th
e 

gr
ou

p,
 fo

r e
xa

m
pl

e,
 

le
ad

er
, p

re
se

nt
er

•	
di

sc
us

s 
id

ea
s 

an
d 

as
k 

qu
es

tio
ns

 to
 

cl
ar

ify
 m

ea
ni

ng

•	
re

fle
ct

 o
n 

th
e 

pe
rs

pe
ct

iv
es

 a
nd

 
id

ea
s 

of
 o

th
er

s

•	
ap

pl
y 

di
ff

er
en

t s
tr

at
eg

ie
s 

w
he

n 
at

te
m

pt
in

g 
to

 re
so

lv
e 

co
nf

lic
t

•	
re

fle
ct

 o
n 

sh
ar

ed
 a

nd
 

co
lla

bo
ra

tiv
e 

pe
rf

or
m

an
ce

.

•	
w

or
k 

to
w

ar
ds

 a
 c

on
se

ns
us

, 
un

de
rs

ta
nd

in
g 

th
e 

ne
ed

 to
 

ne
go

tia
te

 a
nd

 c
om

pr
om

is
e

•	
ta

ke
 a

ct
io

n 
to

 s
up

po
rt

 re
pa

ra
tio

n 
in

 re
la

tio
ns

hi
ps

 a
nd

 in
 th

e 
en

vi
ro

nm
en

t w
he

n 
ha

rm
 h

as
 

be
en

 d
on

e.

Pl
ea

se
 n

ot
e:

 T
he

 te
rm

 “g
ro

up
” h

as
 b

ee
n 

us
ed

 th
ro

ug
ho

ut
 th

is
 c

on
tin

uu
m

. D
ep

en
di

ng
 o

n 
th

e 
co

nt
ex

t f
or

 le
ar

ni
ng

, “
gr

ou
p”

 c
ou

ld
 re

fe
r t

o 
a 

te
am

, a
 fa

m
ily

 g
ro

up
, t

he
 

w
ho

le
 c

la
ss

, s
m

al
le

r w
or

k 
gr

ou
ps

, s
oc

ia
l g

ro
up

s 
an

d 
pl

ay
 g

ro
up

s.


